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First look

An illustrated edition of the first Harry Potter novel is
a considerable event in children’s publishing. Taking
on the job of illustrating such a successful title in the
world of children’s books must have been quite
daunting for Jim Kay.

With the shadowing group, talk about the phenomenon of the Harry Potter stories. Have
copies of the original books available to be borrowed if required. It is likely that most
youngsters will have either read the books or seen the films, or both! For at least twenty
years, child readers, parents librarians, teachers and all other interested parties (even if
they haven’t seen the films and spin-off materials) will have had images of all the main
characters in their ‘mind’s eye’.

Take a look at some of the new illustrations of the main characters in this book. Harry
Potter himself will be very familiar. As Kay himself says on his website,
www.jimkay.co.uk:

“] think these portraits are going to be important in book one, as we need to introduce
to the reader our interpretation of the lead characters.”
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Find other important characters on the pages listed below
Page150 Hermione Grainger Page 85 Professor Albus Dumbledore
Page160 Ron Weasley Page110  Professor Severus Snape

Page 67 Draco Malfo Page200 Professor Minerva McGonagall
Vi

Discuss with the shadowers whether they had ideas in their heads about
how the main characters look. How does the new set of faces worked for
them?
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Look again

When the group have discussed their first responses, return to the book; look, think and talk
more about the artwork.

How does Kay give an atmosphere of mystery and magic to his illustrations of buildings such
as Diagon Ally and Hogwarts School?
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Many of the pictures are based on real things, people or places. For example, the chess
pieces which are based on The Lewis Chessmen. Look up the chessmen on the internet to
find out the story behind their discovery.

Visit www.pottermore.com for a really interesting article about Jim Kay’s illustrations.

Talk about all the visual aspects of the book including end papers, font choices, title page
and layout. How do these ‘extras’ contribute to the overall impact of the book?

Do your own drawing

Use pencil, charcoal or black pen, to draw your own ideas about illustrating a character or
scene from Harry Potter and the Philosopher’s Stone.
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Teaching ideas for the Kate Greenaway Award Shortlist 2017 from CLPE C Fe

Harry Potter and the Philosopher’s Stone by J.K Rowling, illustrated by Jim Kay: A Sequence of
activities for Key Stage 2

Before beginning this sequence:

It would be incredibly useful to have a visualiser or some kind of camera projection device to be able
to share the images from the text with the pupils on a large scale, to allow for close reading of the
images. This text deals with the bereavement of close family members, so you will need to read the
text before sharing with your class in case this brings up significant memories with children that they
may not be ready to reflect on through a text such as this.

Session 1:

Without revealing the cover or the title of the book to the children, show the illustration of the
castle on page 91 and ask the children to share their initial responses, asking them to express how it
makes them feel. As Harry Potter is now such a well-known text, both through the book and the film
series it is important that children aren’t over reliant on any pre-conceived ideas they have at this
point. Would they like to be in or near this place? Why? Why not? Ask the children to consider
whether they think we have been placed within the scene or as onlookers. How has the illustrator
created this emotive response and sense of atmosphere in his choice of composition, painting
technique and colour palette? A helpful guide to close reading of images can be found at:
https://www.clpe.org.uk/powerofpictures/teaching-approaches/choosing-and-using-picture-books

What clues does this scene provide of the story that might be told? Give the pupils time to discuss
the narrative they think is being played out. What type of story is this? They may draw on clues in
the images to predict that it is a fantasy story, an adventure. They may begin to draw on their
knowledge of stories told to them or in books and films, giving examples that could include Harry
Potter, but also tales like Sleeping Beauty, The Hobbit, The Worst Witch etc.

Provide a forum for discussion around reader response by introducing the four basic questions, from
Aidan Chambers Tell Me approach fromTell Me: Children, Reading & Talk with The Reading
Environment (Thimble Press 2011). These questions give children accessible starting points for
discussion:

e Tell me ... is there anything you like about this illustration

e Isthere anything that you particularly dislike...?

e Isthere anything that puzzles you? Do you have any questions

e Are there any patterns...any connections that you notice...? Does it remind you of anything
in real life or stories?

Provide time for the children to share, compare and contrast their viewpoints. You may wish to
scribe or have the children scribe their responses around copies of the illustration on a working wall
or in a Shared Journal as a record of the discussions.

Jim Kay’s use of image is, at times cinematic; the pupils may link this to film terminology, e.g. wide
shot, close up or mise en scene. This will be useful throughout this sequence as Jim Kay has stayed
faithful to the film in many ways, deviating in others and comparisons can be drawn once the book is
revealed. An example of this could be watching the film interpretation of Harry and his peers’ first
sighting of Hogwarts and revisiting the illustrated depiction on page 91, following reading aloud this
moment in the book on page 92 ‘The narrow path had opened suddenly on to the edge of a great
black lake. Perched atop a high mountain on the other side, its windows sparkling in the starry sky,
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was a vast castle with many turrets and towers.’
https://www.youtube.com/watch?v=SafKmO0tsSOw (0:00 — 1:25)

Ask the children to consider what they can observe and what they think is concealed in and around
the castle. Share the contrasting depiction of the castle on page 247 and ask the children to explore
this and respond. How does this change our perceptions of the story from the previous image?

Session 2:

Now share with the children the two end paper illustrations and explore the two spreads; how do
the differing depictions of the same setting engage us emotionally? What do they tell us about the
way the story might play out? What do we think is in store for the characters who live in this castle?
What leads us to think this? Do we think this has a happy ending or resolution, looking at the final
endpaper? What does the turbulent nature of this scene, directionality and perspective suggest
compared to the beginning of the story?

Tell the children that the illustrator made models of the castle and its surroundings in order to draw
it from a variety of perspectives and viewpoints as well as lighting it in different ways to create
mood. The short video at: https://www.pottermore.com/features/jim-kay-interview-with-
pottermore-correspondent-illustrated-edition gives a wonderful insight into his process.

Allow the children time to explore and be inspired by images of other castles such as photographs of
those still standing across the British Isles and Europe, those in stories such as C.S. Lewis’s The
Chronicles of Narnia and those depicted by J.R.R. Tolkien, Robin Jacque. The papercraft of Su
Blackwell (as demonstrated in The Fairy-Tale Princess collection) could further stimulate the
children’s ideas. Provide materials with which the children can collaborate to create their own
models of the castle and wider landscape in which they imagine it sits.

Encourage the children to negotiate details such as the way they will depict the trees, given their
significance in creating emotional response and clues to plotline. They might like to use materials so
that they can be manipulated, allowing the children flexibility to shift the mood through
positioningand directionality.

The children could go on to take photographs or draw the castle from a range of perspectives,
lighting it in a variety of ways and exploring the way in which colour and light can shift a viewer’s
perception of a given moment in a story. Provide stimulus for the children’s photography, such as
the model of Hogwarts at Harry Potter world shown in different lighting as well as still images of
castles in films shot from a variety of perspectives and in different lighting.

The children can go on to draw or paint their own versions of this castle and the wider scenery in
which they think it stands, drawing on the clues provided in the illustrations that they have seen so
far. Ask them to consider the time of day and year they wish to represent the castle and surrounding
landscape, given the atmosphere they wish to create. Have the children conduct a gallery walk in
which they can comment on each other’s artwork and respond to the differing interpretations.
Encourage the children to experiment further with the illustrator’s watercolour technique
themselves to recreate each scene and create mood, movement or intrigue for their viewer.

Session 3:

Explore the illustration on page 202 and invite the children to share their responses. The children
will draw connections with the castle they have been exploring. What do they notice about this
image? Given that the door is being represented as a mouth, the circular windows being eyes, would
the children like to enter it themselves? Do they think it is welcoming them or posing a threat? Why?
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Why not? Explore the image further, looking at the shapes of the yellow tones in the eyes. Do they
remind the children of anything? Who has eyes like this? Why is there a cat in the doorway? Where
is its gaze held? What effect does this have on us as readers? Of what do its eyes remind us? How
has Jim Kay used scale, perspective and directionality to help us imagine the castle as a whole and
perhaps the story being played out? Ask the children to consider the significance of the creatures in
the image; the white owl against the dark wall (again gazing out of the page) and the silhouetted cat
against the glowing interior. To whom might they belong?

Ask the children to imagine what or whom they might find in this castle were they to enter it
through this vast door. Ask the children to draw on their knowledge of story and history to predict
the kinds of characters or creatures they know live in places like this. The children can sketch their
ideas in words or drawings around the image of the doorway to the castle. You might show them the
spread of Hagrid’s house and garden on pages 114-15 to stimulate the children’s interest and ideas
about possible creatures as well as discussing the way in which this scene contrasts with many of the
dramatic depictions of the setting so far explored.

Discuss the children’s ideas and reveal some of the creatures in this story, such as the spider on page
134, the moths on page 196, the owl on page 43, the dragon on the spread, pages 190-1, and
eventually the Field Guide to the troll on the spread, pages 146-7 (explain to the children that we are
going to focus on the people in the story next session). As you show these images, conceal the text
that gives overt clues as to this being a Harry Potter story. The children may well have guessed,
having seen the film or knowing about the books prior to this, but it is helpful to give the children
opportunity to share in the wider literary context of this genre of story; folk stories and fantasy
stories such as The Hobbit and Lord of the Rings by J.R.R. Tolkien, The Worst Witch by Jill Murphy,
The Chronicles of Narnia by C.S. Lewis and T.H. White’s saga The Once and Future King.

Invite the children to draw, paint or even create models of them with clay as the illustrator does
(seen in the short film referenced in Session 2) to enable the children to play with scale and
characterisation, adding them to their model setting. You might introduce them to Arthur
Spiderwick's Field Guide to the Fantastical World Around You (Spiderwick Chronicles 2008) by Tony
DiTerlizzi to support them in creating field guides for a chosen creature, eliciting from the children
imagined facts about them and considerations around behaviour and temperament.

Once the book is revealed and as the story is being read aloud, return to the significance of animals
such as the owls in the story and the impact they have on the reader and on the book as object; the
way in which they interact with the reader through direct gaze (for example, in the spread on pages
4-5) or through the viewpoint that they offer us of a key moment in the story (such as the bird’s eye
view of Platform Nine and Three-quarters on pages 80-81) and the way in which they work with the
text to convey meaning (as when the spiders seem to crawl into and out of a page and when the
snake slithers across the spread on pages 24-25).

Session 4:

Now reveal the illustration of Harry Potter on page 16, concealing all text. What does the way he has
been portrayed in the illustration make us think and feel about him? Have the pupils justify their
responses in relation to the artistic techniques used, e.g. facial expression and body language, use of
props, use of light and shade, ratio and perspective, scale, framing as seen in the document
referenced in the first session. Jim Kay’s portraiture throughout the book draws on 16" Century
master Holbein’s practice of realism whilst embedding symbolism through props and details within
costumes, etc.

Compete a role on the wall for Harry, based purely on this image rather than what the children think
they know from prior experiences of Harry Potter. Role on the wall is a technique that uses a
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displayed outline of the character to record outward appearances or behaviour (outside the outline)
and characteristics or feelings (inside the outline) at various stopping points across the story. Using a
different colour at each of the stopping points allows you to track changes in the character’s
emotional journey. You can include known facts such as physical appearance, age, gender, location
and occupation, as well as subjective ideas such as likes/dislikes, friends/enemies, attitudes,
motivations, secrets and dreams which the children may infer from the characters behaviour or
responses to a given situation.There are several more portraits of Harry Potter that the children can
revisit and from which they can infer meaning as the story progresses.

After giving the children ample time to explore this image of Harry Potter and record their ideas on
the Role on the Wall, reveal the image of him on page 22. What impact does this illustration make
on us as readers? How do the different ways he has used scale and perspective draw us into this
moment? Reflect back on the Role on the Wall from the previous image. Would you now think
differently about this character? Why or why not? What do we think is in store for this character?
What leads us to think this? If the children already know the story, you could ask them to discuss
why this image is so significant.

Given that the children will now be in no doubt as to the identity of the protagonist and the book
series, you could explore these portraits, starting with those of some of the other children such as
Dudley on the first few pages and Draco Malfoy on page 67. What do the portraits tell us about their
characteristics? Why do they think that Dudley’s images are depicted as framed images alongside his
parents or opposite a gorilla mirroring his body position or facial expression? What does this tell us
about him? How does this make us feel about him? You could then move on to those of significant
adults like Hagrid on page 39, Albus Dumbledore on page 84 and Severus Snape on page 110. Ask
the children to look at the use of scale and perspective in the formal portraits as well as the less
formal illustrations of them alongside other characters or places. You might wish to have the
children complete Roles on the Wall for each of these characters, adding to them as the story
progresses.

The children could engage in self-portraiture by looking in the mirror or create portraits of others
using photographs or through first-hand observation in still-life sessions. They could explore ways in
which character can be portrayed through attention to gaze and body position as well as colour
choice, lighting, props and perspective.

Session 5:

Without revealing any text, share the header illustration of the lake on page 175 for Chapter
Thirteen. Ask the children to share their observations and initial responses, supporting them with
some prompts. To where is their attention drawn? How has this been achieved by Jim Kay? Draw
their attention to the framing of the scene by the trees in the foreground and ask the children to
consider where we are placed as readers in the scene. The illustration frames the hidden chapter
title but our ground level viewpoint also sweeps our eye through the trees, across the luminous lake
and is taken up by the mountains to the blazing red bird. What kind of landscape is this? How has it
been depicted? How does it make them feel? Ask the children to consider the significance of the
time of day and year and whether a different time or seasonal depiction of the lake view would
affect our emotional response. How does the illustrator want us to feel? Look at the windswept
nature of the trees and the direction in which the wind is blowing. How is this significant? What are
we being encouraged to do as readers? Talk about the fact that this invitation to turn the page or
find out more is at odds with the direction in which the bird is flying. This suggests conflict or a
return to the past. Children could offer their predictions, based on clues in this illustration and
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drawing on their knowledge and experience of Harry Potter and other stories set in places like this
with creatures such as the mythical Phoenix.

Now share the Chapter Nine header illustration on page 118, again concealing all the text, and ask
the children to respond. How does this view of the lake compare with the first image? How does it
make us feel? Ask the children to reflect on the atmosphere created by the moonlight and the
consequent shadows and contrast of light and dark. What might be the significance of these
dramatic contrasts and the fairly monochrome palette used by Jim Kay this time? How has this
image been framed and how does that influence where our eye is drawn? What is our perspective as
readers this time? How does this compare to the ground level viewpoint in the first image? Where
are we? How do you know? Ask the children to observe what they notice in this scene, encouraging
them to reflect on the way in which the illustrator is using the turrets and then small dots of yellow
light to have our gaze zig-zag across the lake, resonant of the path, road or river that winds up to the
distance. However, the steady, solid shapes of the moonlit turrets seem to suggest an equal match
with the dark mountainous frame and the full moon hanging in the centre, almost like a spotlight in
a theatre. Ask the children to consider what is happening at different parts of the scene, including
what they can’t see.

Ask the children to suggest a title for each of the header illustrations, given the responses they
elicited. Write these on tracing paper or acetate and lay them over the image in the spacing
provided by Jim Kay. Agree on which work best and discuss how they shape the narrative given they
are images to introduce and set the scene for Chapters Nine and Thirteen, well in to the story.
Reveal the actual chapter titles with their illustration and elicit the children’s responses, comparing
them with their initial ideas. Is this what they expected? Why? Why not? What does the contrast
suggest about the themes underpinning the Harry Potter saga, for instance light versus dark, good
versus evil; overcoming the monster.

Reveal the book and allow the children to share their responses to it as an object, revisiting the end
papers already explored. Read ‘Chapter One. The Boy Who Lived’, asking them to consider how this
title relates to the images of Harry Potter, Dudley and Malfoy that they have already seen. Begin to
read aloud the story to the children, allowing them time to explore the illustrations as you do so. As
you progress through the story, elicit the children’s responses to the illustrations using the prompts
exemplified in these preparatory sessions. You might wish to draw comparisons with film shots or
even clips from the film, drawing on the children’s understanding of the impact of lighting, colour,
sound, perspective, and symbolism to help them respond as readers and viewers.

This sequence of activities was designed by CLPE for the Greenaway shortlist. To access more free
resources from CLPE, visit: www.clpe.org.uk/freeresources

In depth teaching sequences for over 175 other high quality texts can be found at:
www.clpe.org.uk/powerofreading

Further resources to support children’s understanding of picturebooks for all ages and research on
the importance of using picturebooks across the primary years can be found at:
https://www.clpe.org.uk/powerofpictures




USING PICTURE BOOKS TO EXPLORE HUMAN RIGHTS

HARRY POTTER
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by Jim Kay (illustration) and JK Rowling

Bloomsbury

Shortlisted for the 2017 Kate Greenaway Medal
and the Amnesty CILIP Honour

‘The artist has added so much depth and detail to bring this
an astonishing range of techniques and artistry

world to life...

shown throughout’ — Judging panel
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UNIVERSAL DECLARATION OF HUMAN RIGHTS

Article 2: Human rights belong to everyone.

ABOUT THIS BOOK

Poor Harry! The horrible Dursleys treat him like a
servant, make him sleep in a cupboard and deprive
him of proper meals and clothing. Aunt Petunia
even swings a frying pan at his head. He’s denied
basic rights: children should be protected and
cared for by adults, and no one should be tortured,
treated as a slave or in ways that are degrading or
humiliating.

While discovering he is a wizard is marvellous,
Harry also finds out that the world of magic is
not free from prejudice and discrimination either.
Hermione is picked on for being a muggle, Ron
for being poor, Harry for his fame. Some of the
teachers are bullies, and evil wizards like the
Malfoys have resorted to violence and murder.

However, Hogwarts (and Gryffindor) is the one
place where Harry feels he belongs. Hagrid is
kind to him. Ron and Hermione stand up for him.
Although fantasy, it shows that supporting each
other creates a society in which we can flourish.

The magical illustrations bring to visual life JK
Rowling’s boy wizard — and the message that it is
vital to respect differences and defend everyone’s
rights. And look what happens when we don’t!

HUMAN RIGHTS THEMES IN THIS STORY

Discrimination, racism and xenophobia; gender and
class; neglect and torture; right to education, a family;
standing up for others.

QUESTIONS TO EXPLORE HUMAN RIGHTS

¢ | ook at the illustration of Harry under the stairs
(p16). Compare it with the picture of Harry wearing
the sorting hat (p99). How is Harry feeling in each?
What would have happened if he hadn’t gone to
Hogwarts?

¢ | ook at the pictures on page 67 and page 110.
What do you think about how Snape and Malfoy
treat others?

¢ \Why do Harry, Hermione and Ron become friends?

* How can standing up for people or what we believe
in make a big difference?

Create a fifth house for Hogwarts. What are its values

and the characteristics its students should have? Why
would you want to be in it? Draw and label a founder,

crest and ghost to reflect these principles.

What is JK Rowling’s connection with Amnesty
International?



lllustrator Jim Kay was chosen by JK Rowling
to illustrate all eight of the Harry Potter books.
Jim spent two and a half years developing this
book, and has finished Chamber of Secrets
and is now working on Azkaban. There are
over 100 images in this book.

We are all born free and equal

The atrocities of World War |l sparked

a determination to protect the rights of

all human beings, everywhere. On 10
December 1948, the General Assembly of
the United Nations adopted the Universal
Declaration of Human Rights. The preamble
says it must be shared, learned by children
and be a part of all our lives.

For a simplified version of the Universal
Declaration of Human Rights go to
www.amnesty.org.uk/udhr

For more free educational resources from

Amnesty International go to
www.amnesty.org.uk/education
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